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A General Introduction to the Assessment of CCEA’s GCSE English Language/English

The style of assessment
The exams will be marked using positive assessment, crediting what has been achieved. 

The mark schemes emanate from the Assessment Objectives and are designed to support this positive 
approach.

The relationship between tasks, mark schemes and Levels of Competence
Each task is designed to test a specifi ed series of Assessment Objectives and every task has an 
individual mark scheme.

The mark scheme for each task comprises a task specifi c checklist as well as Competence Levels, each 
of which details an increasing level of profi ciency. Each Competence Level is made up of a series of brief 
statements which, together, describe the essential characteristics of a response at that level.

The job for each examiner is to identify positively what has been achieved and then match the 
candidate’s level of profi ciency to the appropriate level of competence.

Writing: the marking process

Two discrete assessments have to be made.

The fi rst assessment will be used to gauge the candidate’s performance in the fi rst two of the 
Assessment Objectives for Writing (i) and (ii). The second assessment is measured against the fi nal 
Assessment Objective for Writing (iii).

The fi rst stage in the assessment of an individual task begins with the examiner highlighting what is 
creditworthy by:

• underlining and ticking valid points and relevant material

• writing positive, brief, marginal comments – taken from the Competence Level descriptors

Additionally, the examiner will highlight:

• errors in spelling, syntax, punctuation and paragraphing – each error only to be circled/noted once

At the conclusion of the response, the examiner will then select and write down two/three phrases from 
each of the two sets of Competence Level descriptors Writing (i) and (ii) / Writing (iii). These will be 
selected to summarise the candidate’s achievement.

The process of selecting and noting these comments has the effect of helping the marker to assess 
which Competence Level matches the candidate’s achievement.

Once selected, the extent to which a candidate has met the requirements of that particular Competence 
Level will determine the point that has been reached within it.

The fi nal element of the process is then to write down the mark to be awarded in each case.

The required style of marking will be evident from the pre-marked exemplar scripts that will be distributed 
to all examiners at every standardising meeting. These will have been marked and annotated by the 
senior examining team prior to each standardising meeting.
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Studying Written Language (Reading): the marking process

The fi rst stage in the assessment of an individual response begins with the examiner highlighting what, 
within an answer, is creditworthy by:

• underlining and ticking valid points and  relevant material

• writing positive, brief, marginal comments – taken from the descriptors for the Competence Levels

At the conclusion of the response, the examiner is required to select and write down the two/three 
phrases from the Competence Level descriptors that best summarise the candidate’s achievement.

The process of selecting and noting these comments has the effect of assisting the marker to assess 
which level best matches the candidate’s achievement.

Once selected, the extent to which a candidate has met the requirements of that particular Competence 
Level will determine the point that has been reached within the mark range for that level – top, middle or 
bottom.

The fi nal element of the process is then to write down the mark to be awarded.

The required style of marking will be evident from the pre-marked exemplar scripts that will be distributed 
to all examiners at every standardising meeting. These will have been marked and annotated by the 
senior examining team prior to each standardising meeting.

These procedures, which have been summarised above, are described in detail overleaf.
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Section A: Functional Writing

The Assessment Objectives

(i) Write to communicate clearly, effectively and imaginatively, using and adapting forms and selecting 
vocabulary appropriate to task and purpose in ways that engage the reader.

(ii) Organise information and ideas into structured and sequenced sentences, paragraphs and whole 
texts, using a variety of linguistic and structural features to support cohesion and coherence.

(iii)  Use a range of sentence structures for clarity, purpose and effect, with accurate punctuation and 
spelling.  

All are being assessed.

The examiner will be required to make two distinct assessments: one for Writing (i) and (ii) and a 
second assessment for Writing (iii).

The two required assessments

1.   The following style of marking and annotation is to be used:

  each response will be assessed on the basis of a single reading

  use brief affirmative comments in the margins to highlight positive achievement, for example – 
“rec of p + a”, “comp dev” or “clear struct”

  use underlining and ticking to point out creditworthy material

  circle individual spelling errors – circle the same error only once

  use continuous wavy underlining to highlight failings in grammar and syntax

  one-off errors in punctuation should be noted by writing “p” in the margin

  consistent omissions or errors in punctuation should be signalled by writing “p” in the margin, 
using arrows to highlight the extent of the problem

  failings in paragraphing should be flagged up by writing “para” in the margin

2.  At the end of the response, using the descriptors from the Competence Levels for Writing (i) and 
(ii) as sources, summarise briefly (in two/three phrases) the most significant, positive features of the 
response. Only use snippets from the descriptors for these summaries. This process of summarising 
achievement is very important because in making these judgements it becomes clear as to where 
exactly the response sits within the Competence Levels.

3. Write down the Competence Level from Writing (i) and (ii) that best encapsulates the overall 
achievement. 
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4.  Finally, decide upon a mark by assessing the extent to which a candidate has met all of the 
requirements of the particular Competence Level. This will determine the point that has been 
reached within each – at the top, in the middle or at the lower end of the mark range. Write this mark 
down. 

For example, a response that is judged to be mainly CL 3 in terms of 
development and sense of audience but is more CL 2 in relation to style, could be 
summarised as follows:

(i) and (ii)
Comp dev       
Sec aware p and a      CL3  10       
Inc fl u style

 
5. In order to assess Writing (iii), the same process (steps 2– 4 above) is used to make the second 

assessment only using the Competence Levels that relate to the Writing (iii).

For example, for a response that is judged to be mainly CL 3 in terms of sentence 
structuring and punctuation but is more CL 2 in relation to spelling, the following 
would offer an adequate summary:

(iii)
Del manip         
Prof punct
Gen acc sp /w voc       

        CL3  5
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Section B: Studying Written Language (Reading)

The Assessment Objectives

(i) Read and understand texts, selecting material appropriate to purpose.

(ii)   Develop and sustain interpretations of writers’ ideas and perspectives.

(iii)  Explain and evaluate how writers use linguistic, grammatical, structural and presentational features 
to achieve effects.

The specific elements of the Assessment Objectives addressed by Task 2

(i)    Read and understand texts, selecting material appropriate to purpose

(ii)   Develop and sustain interpretations of writers’ ideas and perspectives

(iii)  Explain and evaluate how a writer uses linguistic, grammatical and  structural devices to achieve 
effects  

The examiner will be required to make one assessment.

The required process of assessment

1 The following style of marking and annotation is to be used:

   each response will be assessed on the basis of a single reading

   in the margins insert brief affirmative comments drawn from the Competence Levels descriptors 
to highlight positive achievement, for example – “s/f rev ” or “ass eval .”

   use underlining and ticking to point out creditworthy material and to highlight 
  significant strengths in a response

   ignore all errors in punctuation, syntax and spelling as they are not being assessed

2 At the end of the response, using the descriptors from the Competence Levels as a source,
 summarise briefly (in two/three phrases) the most significant, positive features of the response. Only
 use snippets from the descriptors for this summary.  

3 On the principle of “best fit”, select and write down the Competence Level that best encapsulates
 the overall achievement of the response.
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4  The final stage in the process is to decide upon a mark by assessing the extent to which a candidate 
has met all of the requirements of that particular level. This will determine the point that has been 
reached within it – at the top, in the middle or at the lower end of the mark range. Write this mark down.

 
For example, a response to Task 2 that is CL 2 could be summarised as follows:

Att to anal
Devel comp interp            CL2   9 
Approp supp evid
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Task 2:  Focus – Reading Non-Fiction             Response time: 45 minutes                   Max. 24 marks

In this article the writer puts forward her views in a lively, light-hearted manner. Analyse how she 
develops the reader’s interest through: a lively, personal style of writing/use of factual information to 
support her viewpoint/ selection of particular words and phrases/use of sentence structuring to add 
impact.    
                 

How Reading (i), (ii) and (iii) feed through to marks: use the task specifi c checklist to ascertain the 
extent to which a candidate has selected and evaluated evidence to explain how linguistic and 
structural devices achieve effects and engage and infl uence the reader. The overall performance 
is then assessed against the fi ve Competence Levels (drawn from grade descriptors) in order to 
determine a mark that matches the candidate’s achievement.

This task specific checklist outlines the material candidates at all Competence Levels may be expected 
to include in their responses.
Credit fully any other valid suggestions/comments.

Lively, personal style of writing:
• the first person narration engages her readers and develops a strong sense of her lively personality: 

“I have hit on a genius idea”/“Fortunately…I’m only joking”/“I wouldn’t have gone that far”
• the use of direct address and conversational style involves the reader in a lively way: “Ridiculous 

and totally unappealing, by any chance?”/“one thing you could be sure of until fairly recently”/“Mind 
you”/“But, do you know what?”

• the writer’s style of questioning in the title and throughout the article is used to encourage the reader 
to agree with her viewpoint: “Why don’t restaurants use plates anymore?”/“How does that sound to 
you?”/“So what’s it all about?”

• personal experiences/anecdotes are used to further reinforce her views and to help develop a 
positive rapport with the reader: “In the past couple of years I’ve eaten steak from a roof tile, chicken 
off a brick…”/“The best was when I visited a friend…”/“Once…with a burger on a mini blackboard…”

• brackets convey her frustration and rapport: “But if I did go ahead I would only be following the latest 
(and daftest) restaurant-industry trend”

• the use of double exclamation marks at the end create a dramatic effect and a strong personal plea

Use of factual information:
• the heading starts with two factual short statements “Chips in flowerpots. Bread in a flat cap.” to 

intrigue the reader from the beginning
• the writer employs lists of factual information based on personal experience in order to reinforce 

her one-sided viewpoint in a light-hearted manner: “I’ve eaten…chips in a flowerpot… I’ve also 
sipped cocktails from jam jars…and used salt and pepper taken from egg cups, candle holders and 
ashtrays”/“with the table groaning under all the planks, floor tiles, fish bowls, tin buckets and glass 
jars their food will come in or on”

• the quotation from an expert adds weight to the writer’s view point: “Food writer and author James 
Steen of The Kitchen Magpie says: ‘A lot of the time it’s down to the insecurity of the chefs’ ”

• the references to specific restaurants and what they serve food on are used to prove her point: “The 
Star Inn The City, where the bread was served in a flat cap”/ “Mad O’Rourke’s Pie Factory in Dudley 
serves up its mixed grill on a garden shovel!”/“Then there is Arzak, in San Sebastian, Spain…dish 
up £100-a-head grub on ipads!!”

Selection of particular words and phrases:
• the writer uses hyperbole and vivid imagery to convey her incredulity but also for comic effect: “I 

shall serve the roast turkey on dustbin lids…washed down with fine wines sucked from a woolly 
sock”/“But I can see how picturing your bread… could be an appetite-killer”

• emphatic but tongue-in-cheek humour is used throughout to entertain the reader: “Instead of using 
boring old plates”/“As far as I’m concerned, a lot of the blame lies with Jamie Oliver”/“Overseas it’s 
even worse! There is an Asian restaurant in New York where guests eat out of toilet bowls”

• alliteration is used for humorous effect: “This will be followed by plum pudding presented in a 
baseball glove”

• her exasperation is clear through the use of the verb “slapped” and the adjective “old” when 
describing her experience in one particular restaurant: “accompanied by butter slapped on a bit of 
old tree stump”
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• personal anecdotes are relayed through indirect and direct speech to draw the reader’s attention 
to the absurdity of this fad: “He also admitted though that, earlier in the day, a customer had 
threatened to walk out”/“Very snootily, he replied: ‘I’m sorry…this current time’ ”

• the writer employs inclusive language to connect with the audience: “Anyone who has been to 
a Jamie’s Italian restaurant will have sat there with the table groaning…”/“Most of us just want 
restaurants to serve up tasty food at fair prices”

Sentence structuring for added impact:
• the heading is structured to highlight the issue and convey a sense of the writer’s scorn: two 

examples delivered in two short statements, “Chips in flowerpots. Bread in a flat cap.” These are 
followed by a plea in the form of a question, “Why don’t restaurants use plates anymore?”

• the lively tone of the opening sentence is intended to capture the reader’s attention: “This year, to 
make Christmas dinner really memorable, I have hit on a genius idea.”

• two questions in quick succession convey the writer’s lively view point: “How does that sound to 
you? Ridiculous and totally unappealing, by any chance?”

• exclamatory sentences are used to convey the writer’s disbelief/dismay at the trend in many 
restaurants not to use plates to serve food: “Not any more!”/“I’ve eaten…rhubarb crumble out of a 
dog bowl!”/“Overseas it’s even worse!”

• contrast is deliberately employed to emphasise the writer’s opinions: “the food was delicious and the 
staff were lovely. But I can see how…”/“it’s understandable that they want to find ways to stand out 
from the crowd. But, do you know what?”

• the fifth paragraph begins with a short emphatic sentence that contrasts with the two following long 
lists intended to convey the silliness of using items such as “a roof tile”, “jam jars” and “milk bottles” 
to serve food and beverages

• an alliterative phrase, sarcastic in tone, ends the article effectively: “preferably on a plate!!”
• the short final paragraph invites the reader to question and then agree with the writer

Competence Level 0 [0]
Characterised by:
• no creditworthy response

Competence Level 1 [1–6]
Characterised by:
• consideration of the features highlighted in the bullet points in relation to the desired outcome – 

engaging the reader
• straightforward review that will be supported by uncomplicated explanations 
• appropriately developed interpretations backed up by mainly straightforward supporting 

evidence

Competence Level 2 [7–12]
Characterised by:
• an attempt to analyse the features highlighted in the bullet points
• an examination that will be supported by appropriate explanations
• development of a competent interpretation of the stimulus material through the presentation of 

appropriate supporting evidence

Competence Level 3 [13–18]
Characterised by:
• an evaluative approach to the features highlighted in the bullet points
• an assessment that will employ confident explanations
• development of an accurate interpretation of the stimulus material through the presentation of 

a range of appropriate supporting evidence

Competence Level 4 [19–24]
Characterised by:
• an assured evaluation of features in the bullet points
• secure analysis that will utilise perceptive explanations
• development of a confident interpretation through the drawing together of a range of precisely 

selected, accurate, supporting evidence
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